
BOURNE ACADEMY 
 

SCHOOL TRANSFORMATION PLAN (STP) 2019-2020 
 

The School Transformation Plan (STP) has been agreed by the Local Advisory Board (LAB) and forms part of the strategic planning for 2019/20.  
It is an analysis of every aspect of the school’s work with respect to standards around teaching, behaviour, leadership and achievement.  It contains a detailed review of each of these aspects in order 
to prioritise the areas which require further improvement. The STP supports the school Curriculum Intent & combines the school Self-Evaluation document (SEF) & the School Development Plan (SDP). 
 

STP 2019 - 2020: 

1. INTRODUCTION 

2. MONITORING & EVALUATING THE PLAN 

3. SEF - SEPT 2019  

4. DATA CONTEXT 2019 

5. A LEVEL; LEVEL 3 BTEC; GCSE & LEVEL 1 / 2 BTEC RESULTS 2019  

6. CURRICULUM INTENT / VISION 2019 

7. PRIORITIES 2019 

8. STP DEATILED OPERATIONAL PLANS 2019 NB: FOR TRUSTEES / LAB MEMBERS / LEADERSHIP 

9. CONTEXT OF COHORTS 2019-2022 

 

1. INTRODUCTION  

Bourne Academy - A Good School … Aspiring to be Outstanding  

Bourne Academy is an inclusive 11-18 secondary school which endeavours to recognise and meet the needs of the individual student. Our practice is characterised by, (but not limited to); 

• A commitment to high quality teaching.  We truly believe that the education we offer at Bourne Academy is exceptional – and so is each one of our students. 

• As a mixed non-selective secondary school we pride ourselves on being able to provide a personalised approach that best meets the needs of each and every individual child. 

• Our belief is that Bourne Academy is a learning center that encourages students to Aspire, Challenge, Achieve and as part of the wider family of the South Lincolnshire Academies Trust (SLAT), we have access 

to strong professional partnership links and outstanding educational thinking. 

• The school has myriad opportunities for children to access study support and extracurricular programmes, often involving working closely with the local community, particularly in sport and the arts - including 

music, performance and the visual arts. 

• Putting students, their learning and welfare at the centre of our decision making. We expect students to work hard and be committed to learning and we believe in high challenge that is coupled with high 

support, including exceptional pastoral care.  We also demand high standards of behaviour that allow effective learning and teaching to take place. 

• High expectations of student behaviour. Our high expectations for uniform standards, behaviour & student leadership programmes all show we are aspiring to be outstanding in all we do. 

 

‘Bourne Academy aims to provide an exceptional quality education which enriches students’ ambition and love of learning and e quips them with the skills, knowledge and 
cultural capital they need to access aspirational Post-16 & Post-18 pathways, meet the responsibilities and experiences of later life and to Aspire / Challenge / Achieve.’ 



2. MONITORING THE PLAN & KEY MILESTONES FOR SUCCESS  

 

The following structures have been set up to monitor the progress made towards reaching the SDP targets: 

• Executive Headteacher will report progress to the Bourne Academy LAB at each meeting; 

• Executive Deputy Headteachers / Head of Department / identified staff to report progress to link LAB members or Trustee members; 

• Short termly SLT meetings will review SDP progress - i.e. 5 times / year (Nov to July); 

• Executive Deputy Headteachers / Head of Department / identified staff to report progress via regular SLT link meetings and report to the Executive Headteacher; 

• School priority areas are reflected in performance management objectives for all staff; 

• External scrutiny of our plan this year is being provided by:    Andrew Fulbrook, Headteacher of Boston High School and Ofsted inspector. 

 

3. SEF - STRATEGIC EVALUATION FORM - SEPT 2019  
  

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
SEF / SCHOOL 

CONTEXT 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
NB:  Please refer 
to the website to 
see the wide 
range & varied 
opportunities on 
offer at Bourne 
Academy, which 
includes the many 
newsletters 

• Bourne Academy is part of the South Lincolnshire Academies Trust (SLAT), which is a multi-academy trust (MAT) of only twoe local schools. The vision of the Trust is 

to offer exceptional quality non-selective secondary education in our schools for young people in this rural community within Lincolnshire, through sharing good 

practice, policies and systems and having a common ethos and sense of purpose. 

• Bourne Academy is a popular, over-subscribed non-selective 11-18 school, operating within a selective system, with the implications of the 11+ system being that 

many students lack confidence on entry to the school and regard themselves as (11+) failures. Therefore, the school’s ethos of Aspire; Challenge; Achieve is relevant 

and appropriate in order to develop students’ ambition, aspiration, self-worth, work ethic, drive and determination to succeed.  

• The effect of the selective system is that Bourne Academy has lower than average percentage of high prior attainment KS2 students and a non-standard distribution 

of ability within this group. Students at Bourne Academy often have an ‘imbalanced profile’, i.e. relative weakness in either maths OR English, making a grade 4+ or 

better in both a real challenge.   

• Bourne Academy has a significant number of gifted and talented arts ‘specialists’, who gain top grades within their area/s of expertise. Due to the diverse nature of 

our learners, the Bourne Academy curriculum is under constant review, with changes made to what students learn across school and within subjects based on 

their feedback, progress and aspirations.  

• At Bourne Academy we are immensely proud of the outcomes our students achieve through our innovative curriculum, including th eir exceptional A Level, GCSE 

& BTEC results in the core, EBacc subjects, in the technical and vocational areas and in becoming independent, hardworking an d caring young people. We believe 

that, without exception, our students have individual talents and abilities and are committed to providing a curriculum which is broad, rich and balanced in order to 

meet the needs of all.    

• We value every curriculum subject area and students are encouraged to pursue a range of subjects reflecting their own interests and aspirations. This range is 

appropriate to age and ability ensuring students have the opportunity to learn and make the best progress possible, with the ‘Curriculum Journey’ in each subject 

covering the content of the National Curriculum and puts high challenge, enjoyment and bre adth of experience at the heart of learning.  

• At KS4 we are very proud of the fact that students can follow an English Baccalaureate (EBacc) curriculum to GCSE and we are now encouraging greater 

participation of the EBacc programme, however we place equally high value on the contribution that creative, vocational and technical learning areas also makes 

to every child’s development and our approach is for every student to follow their own pathway, based on strong careers advic e & high aspiration for all learners. 

 
 
 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 
CURRENT 
OVERALL 

JUDGEMENT 

OVERALL EFFECTIVENESS (OUTCOMES): BOURNE ACADEMY IS AT LEAST A GOOD SCHOOL … RAPIDLY ASPIRING TO BE OUTSTANDING 

 

LEADERSHIP & MANAGEMENT:       OUTSTANDING    1 

QUALITY OF EDUCATION (TEACHING, LEARNING & ASSESSMENT):  GOOD     2 

PERSONAL DEVELOPMENT       OUTSTANDING     1 

BEHAVIOUR, ATTITUDES & WELFARE:      OUTSTANDING     1 

EFFECTIVENESS OF THE SIXTH FORM:      GOOD / OUTSTANDING  1-2 

 

• Bourne Academy also has a strong reputation for pastoral care, we believe in developing strong links with our students; parents / carers; local agencies and in 

building students’ mental health and wellbeing to develop confident, resilient and independent learners who can be proud of their achievements.   

• This ethos is further developed through our exceptional PSHE & SMSC programme, which encourages our learners to be organised and independent, take pride in 

their work to develop their cultural capital and appreciation of culture and society beyond their own experience and supports our students in how to value and 

maintain healthy relationships with others, have an understanding of how to look after their mental and physical health and wellbeing.   

• There are just over 1360 students on roll at Bourne Academy, which includes 200+ in Post 16 study, with a slightly higher % of girls over boys, which may be a factor 

of the non-verbal weighting of the 11+ system with a higher % of boys at the local Grammar school.   

• The % students with an EHCP is 2%, slightly higher than the national average and approximately 10% of students are disadvantaged, which is evenly weighted across 

all year groups, although there is a lower % of disadvantaged students in the Sixth Form.   

• The majority of Post 16 learners progress successfully on to Top Universities or higher-level apprenticeships and at the end of KS4 and Post 16 study there were less 

than 1% NEETS in 2019.  The Progress for end of Post 16 2019 = 0.06 A Levels and 0.47 Vocational, with the Vocational qualifications at our school performing the 

highest in Lincolnshire and A Levels performing amongst the highest in Lincolnshire, including the majority of local Lincolnshire Grammar Schools. 

• The progress for end of KS4 and Post-16 learners is exceptional and has steadily improved over time, with the school now performing ‘Well Above’ national average.  

• End of KS4 progress is particularly high +0.59 overall and +0.29 Disadvantaged; +0.77 Girls; +0.24 Boys.  Post 16 learners also achieve highly with over 50% of all grades 

being equivalent to a grade ‘A’ or better.   

• Bourne Academy prides itself on our curriculum where students can follow a mixture of GCSE & BTEC programmes at KS4 and a mixture of A Level and BTEC 

programmes at Post-16, in order to make better progress to the most appropriate pathway for their future career and this is closely monitored through our strong 

careers programme, for example mapping our vocational subjects to the local area careers market at KS4.   

• The Trustees and Bourne Academy LAB members know the school well and offer high challenge as well as support to school leaders. 

• Parents/carers are supportive of the school & are encouraged to make contact, using the ‘year group email tab’, so that we ca n work together to support learners.   

• The Executive Headteacher appointed in January 2019, has implemented an inclusive approach t o developing staff and both individuals and key groups have 

been invested in.  There is now a fully distributed leadership model, with opportunities for staff recognition and emerging l eaders to come forward. Additionally, 

time has been invested in planning for a focus on reducing workload, using a rigorous framework that underpins core expectations and the appraisal system has 

been overhauled, with a change of emphasis from high stakes accountability to a more collaborative process, focussing on care er aspirations & development. 

• As well as recognising staff, this is a school which recognises the whole child, seen in the many leadership, peer mentoring and enrichment opportunities on offer.  

• Bourne Academy is truly an exceptional school, one where both our students and staff feel exceptionally proud and enjoy being part of, which is evident in our school 

ethos and ‘student charter’, both of which have been written by our young people and can be seen on the school website, with the well-developed website itself 

showing further evidence of our very rich and varied curriculum.   
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BOURNE 
ACADEMY IS 
AT LEAST A 

GOOD 
SCHOOL … 

ASPIRING TO 
OUTSTANDING 

BECAUSE 

• Leadership: Leadership & management are highly effective, which is supported by a strong ethos of distributed leadership and an equally strong focus on appropriate staff  

training and effective succession planning.   

• End of KS4: Progress 8 data places the school in the top 17% of all schools nationally for two consecutive years, i.e. top 17% 2018 and within the top 15% in 2019, which on  

current forecast is set to continue in 2020 & beyond (see STP context section 9), with all subjects and groups of students performing above national average. 

• Post 16:  Progress data shows a steady improvement in A Level: 0.06 and in L3 BTEC qualifications: 0.47, i.e. with 74% achieving Dist*-Dist 2019 (ALPS 2-3 2019). 

• Teaching: Internal monitoring evidence shows that +96% of teaching was Good or better in 2018-19, with any underperformance being eliminated so that the school can  

work towards aiming for 100% of teaching to be Good or better in 2019-20 so that students are not disadvantaged by ineffective teaching. 

• Subject Progress: End of KS4 progress data for 2019 shows that 100% of subject areas / departments have improved in 2019, with all subjects and groups of students making good  

to outstanding progress, with disadvantaged, low, middle and upper prior attainers all achieving significantly better outcomes than their peers nationally. 

Other End of KS4 outstanding headline figures include:  

o High attainers: +0.27; Middle attainers: +0.75; Low attainers: +0.36; maths: +0.40; EBacc: +0.63; Other: +1.07 

o 100% pass rate in Vocational BTEC subjects, with +80% L2 BTEC Merit and above pass rate.  

• Curriculum: Exceptional approach to curriculum planning to meet the needs of all learners, linked closely to our local context; career aspiration and the local employment market. 

• Assessment: Teachers use assessment to help students embed and use knowledge fluently and to develop their understanding, (not to simply memorise disconnected facts), 

with an increasing focus on reducing staff workload and increasing opportunities for students to develop independent learning skills.    

• Behaviour: The behaviour and attitudes of our students is outstanding.  There is a positive, respectful school culture in which staff know and care about our learners.  

Students are safe and bullying and discrimination are not tolerated, with any issues dealt with promptly using the school Behaviour 4 Point Plan.   

• PSHE/SMSC: The school has a highly effective programme to support student personal development from Year 7 to Year 13, which is highly valued by our learners. 

• Pastoral Support: The school is well known in the local community for the pastoral support we provide for our young people. There is a robust pastoral support system, which is the  

central spine of the school and is fully embedded, so that all students feel highly supported in what is an increasingly complex and challenging modern world. 

 
 

NEXT STEPS ... 

In order to meet the needs of ‘Achieve’, at Bourne Academy we see our greatest ‘Challenge’ as being: 

• Progress:  A continued focus on improving outcomes for all student groups, an unrelenting focus on sustaining our outstanding provision, through continual reflection upon  

our approaches to the curriculum and wider school needs and their impact at all Key Stages, including the Sixth Form.  

Subject Progress: Further development and improvement in English and RE at KS4 and Post-16. 

Boy’s Progress: Although Boys perform well above national average at Bourne Academy, we aim to close the gap further between Boys +0.29 / Girls +0.77 

achievement, through our Boys Strategy, which positively discriminates this group in order for the Boys to achieve more. 

EBacc: To increase student participation in the EBacc, to work towards meeting the 75% student participation 2022 target, whilst recognising that 

‘student choice’ is at the heart of our school curriculum vision, supported by high quality careers guidance, linked to Uni, Apprenticeships and 

the needs of the local area market, whilst also taking in to consideration the impact of the local Grammar school on the take up of EBacc at 

Bourne Academy, i.e. +95% follow the EBacc programme at Bourne Grammar School. 

• Literacy Skills:   Due to the context of the school, being non-selective (secondary modern), without a comprehensive student intake and the impact of the 11+ weighting on  

non-verbal reasoning, to continue to improve students’ extended writing and reading skills - to equip them to more successfully complete long answer questions & 

to encourage our learners to be articulate in a range of contexts - i.e. by being encouraged to constantly develop a wider vocabulary, supported by reading widely.  

• Independence:   There is a constant need to focus on encouraging students to learn independently, by completing homework tasks, attending curriculum intervention sessions  

and undertaking extended learning tasks, i.e. as seen in the Most Able programme. We see this need as being closely linked to our careers & raising aspiration 

programme which, due to the context of the school, can be a limiting factor and we see it important to work to engage the parents as well as the students. 

• Wellbeing:   Although the school meets the pastoral needs of all learners exceptionally well, driven through our comprehensive pastoral structure, we recognise the need  

for continued focus on the wellbeing and health of our learners in order that they can ‘do their best’ and have aspiration for their future, whilst growing up in the 

increasingly challenging and complex world of being a young person in modern Britain. 

 



SINCE THE LAST INSPECTION - MARCH 2017 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

OTHER SEF INFORMATION: 

 
 
 
 
 
 
 
 
 
 

 

 
 

CURRICULUM  
 

NB:  See STP section 9 for Curriculum Intent details. 
 

The Bourne Academy curriculum is under constant review. We make changes to what students learn across school and within subje cts based on their feedback, progress and 
aspirations. We are immensely proud of the outcomes our students achieve through our curr iculum, including their exceptional GCSE results in the core, EBacc subjects, in the 
technical and vocational areas and in becoming independent, hardworking and caring young people. We believe that, without exception, our students have individual talents and 
abilities and are committed to providing a curriculum which is broad, rich and balanced in order to meet the needs of all. We value every curriculum subject area and students are 
encouraged to pursue a range of subjects reflecting their own interests and aspirations. This range is appropriate to age and ability ensuring students have the opportunity to learn and 
make the best progress possible, with the ‘Curriculum Journey’ in each subject covering the content of the National Curriculum , which is carefully mapped to the local curriculum 
and puts high challenge, enjoyment and breadth of experience at the heart of learning.  Our curriculum firmly underpins the Trust’s vision for a high performing non-selective school 
located within a selective area of education which aspires to be ‘Outstanding’ and the current curriculum is the next step on our journey towards this curriculum intent / vision:  

• Key Stage 3 aims to provide a secure foundation of National Curriculum subjects and subsequent extension of prior knowledge, skills and understanding before broadening out into an 
ambitious and varied curriculum through our Year 8 ‘Choices’ programme, which links to a local area curriculum and a wider curriculum. 

• At Key Stage 4 and 5, we are unique within the local area for offering a specialised mix of academic, technical and vocational subjects.  Whether at Post-16 or Post-18, students at all 
levels are supported in an exceptional way through our Careers & Aspiration programmes for their next stage of education, employment or training. 

 
 
 

2. The attendance of 
disadvantaged 
students and pupils 
who have SEN 
and/or disabilities 
matches that of 

students nationally. 

3. Any plans for 
improvement have 
clear actions and 
timescales to help 
Governors monitor 
progress more 

closely. 

• SEN Students:  2017-18 SEND EHCP Attendance 86.26% (2017 Nat: 93.4%); 2018-19 SEND EHCP Attendance 86.86& (2018 Nat:  91.8%) 

• Disadvantaged Students: 2017-18 Disadvantaged Attendance 90.0% (2017 Nat: 94.0%); 2018-19 Disadvantaged Attendance 91.8% (2018 Nat: 90.0%) 

There is extensive case study evidence to support the school attendance figures, with many confidential safeguarding cases impacting on this data.  

• NB:    BA 2017-18 Overall: 94.9% (2017 Nat: 94.6%); 2018-19 Overall:  95.2% (2018/19 Nat: 94.8%) 

BA 2017-18 Overall PA: 10.98% (2017 Nat: 13.5%); 2018-19 Overall PA:  10.2% (2018 Nat: 12.85%) 

 

 
• The school has tied whole school priorities to the appraisal targets of the Executive Headteacher, Executive Deputy Headteachers, all other senior staff, middle leaders / teachers with 

TLR responsibilities and all other teachers. Delivering the School Development Plan targets through the appraisal system enables governors to monitor progress regularly. 

• The Executive Headteacher introduced a School Transformation Plan (STP) in Sept 2019, which allows Governors to have a comprehensive overview of standards and future priorities.  

The STP improvement plan identifies clear actions and sets appropriate timescales for leaders to be held to account by Governors.  

• The STP includes details of:    How the STP will be monitored 

SEF 

Context of the School 

Curriculum Intent / Vision 

School Development Plan priorities and targets 

Context of future cohorts 

future years. 

1. The remaining 
variations between 
students’ progress 
in different subject 
areas are reduced, 
particularly in 
maths & science, so 
that all meet the 
best. 

• The school has worked hard to improve the curriculum, which has in turn led to improved student outcomes at both end of KS4 and at A Level.  Any cross-school variation (CSV) and 

within department variation (WSV) has been significantly reduced, including in maths & science. Immediate action is always being taken by leaders in the case of subject 

underperformance, i.e. DT / 3D design in 2018, where there has been staff change and a programme of study change.   

• End of KS4 Progress by Pillar is above the national average, i.e. ENG: +0.02; MA: +0.40; EBACC: +0.63; OTHER: +1.07 

• Post 16 ALPs score has significantly improved, i.e. A Level: ALPs 3 2019 (ALPs 4 2018); BTEC: ALPs 2 2019 (ALPs 3 2018) 

• The school has shown the forecast data / predictions are accurate over the past 3 years, with the forecast data for 2020 showing progress will be either maintained or improved:   

o End of KS4 Progress 2020:  Whole Cohort: +0.56; Pupil Premium: +0.12 and Progress by Pillar:  ENG: +0.04; MA: +0.37; EBACC: +0.51; OTHER: +1.10 

o Post 16 Progress 2020:  A Level: ALPs 3; BTEC: ALPs 2 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

SEF JUDGEMENTS: 

 
 
 
 
 
 

 

 

 

 

 

 

 
 

STAFFING 
 

The SLAT has an Executive Headteacher, who is also the Headteacher of all Trust schools, being Bourne Academy & Spalding Academy. The Executive Headteacher is supported by a 

leadership team of Executive Deputy Headteachers (EDHT) that work across the SLAT schools, which is made possible due to the close geographical location of each school. Additionally, 

there are Assistant Headteachers (AHT), who work mainly at Bourne Academy, but who also offer support across the Trust. All of the DHT & AHT Team are proven successful leaders. 

This model of leadership has been adopted as it could be expanded as the Trust develops, providing a highly effective (and cost effective) distributed leadership model and enhanced 

continued professional development to a wider range of staff.  

In addition to the leadership team, Bourne Academy has Director roles, these staff support meeting the requirements of the SDP in the SLAT schools. These responsibilities replace 

those of a more traditional leadership model and this further distributed structure will allow for the Trust to expand, create appropriate CPD opportunities for staff and enable school 

improvement at a faster pace.  

Bourne Academy has a further 151 employees, 81 teaching staff and 70 non-teaching staff.  32% of our staff are part time and we have always supported staff requests for flexible 

working in a further attempt to support teacher workload.  The school is nearly fully staffed, with the only supply teachers in:  science (1 teacher); ICT (1 teacher).  The majority of 

subjects are taught by qualified specialist teachers and where this is not the case, all instructor staff, currently 4 are in the process of undergoing teacher training programmes to 

become qualified.  The school will be fully staffed in all areas in September 2020. 

The Pastoral Support team is extensive, they work to support student wellbeing and in doing so also have a positive impact on teacher wellbeing.  We believe that when teachers are 

well supported with behaviour in the classroom and can focus on teaching and learning, this has a positive impact on their wellbeing.   The school has the following full-time non-

teaching staff:  Pastoral Manager; Safeguarding Manager (Deputy SPOC); Deputy Safeguarding Manager; dedicated Year Leads in Year 7-11 and a Post 16 Manager.  In addition, there 

is a Careers and Aspiration Manager; Deputy Careers Lead and a Year 11 / Post 16 administrator.  We see this pastoral infrastructure as being the central spine of our school. 

There is a robust appraisal model in place at Bourne Academy, which supports staff in being able to progress to the next stage of their career.  

Leadership & management are highly effective, which is supported by a strong ethos of distributed leadership and an equally strong focus on appropriate staff training and effective 

succession planning.   

Leaders work to review staff workload in order to reduce any unnecessary burden, particularly linked to marking and assessment, with a new initiative ‘Forensic marking’ scheme 

introduced October 2019. Staff are listened to and this is a school which recognises the achievements of our staff and all leaders, staff feedback is extremely positive (Dec 2019 & Feb 

2020) and the staff are immensely proud of our school and being part of it! 

Leadership has taken prompt action in recent years to eliminate any staff underperformance.  There are currently no staff on informal or formal capability support plans. 
 

The total staffing costs are around 79% of the whole school budget, proving our efficient staffing model.    

 
OVERALL 

EFFECTIVENESS 
& OUTCOMES 

FOR STUDENTS:  
 

BOURNE 
ACADEMY IS AT 
LEAST A GOOD 

SCHOOL … 
ASPIRING TO 

OUTSTANDING 
BECAUSE 

 

For each year group, the school can demonstrate that: 

• Previous and current students make exceptional substantial & sustained progress across the curriculum KS4 & Post-16 - including low attainers / SEN / Disadvantaged students. 

• Previous and current students make substantial & sustained progress across the curriculum, including in English and maths, hence the need for an efficient system to record the 

progress of students in Year 7 to 9 at each AOL point and to demonstrate the impact of interventions over time. 

• The school’s Progress 8 score of +0.59 was the highest for a co-educational non-selective (secondary modern) school in Lincolnshire, (also in 2018 with a progress score of +0.24).  In 

addition, Bourne Academy is one of only 5 schools in the whole of Lincolnshire achieving ‘Well Above’ national average.  The school outperforms many local Grammar schools. 

• There is a robust Literacy & Reading Strategy, with literacy, communication and (love of) reading are developed in the curriculum, i.e. in drama, PSHE lessons and tutor time; the 

school has a very successful ‘Accelerated Reader’ programme operating in Years 7, 8 and 9, with a proven positive impact on reading ages. 

• Transition and careers advice are an integral part of school life, the latter starting with advice to Year 8s on curriculum ‘choices’ extending to options in Year 9. There is a robust and 

embedded Careers and Aspiration Strategy, which meets the needs of working towards the Gatsby Benchmark. 

• There is a robust and embedded Disadvantaged Strategy, with students achieving above average progress +0.29 2019. 

• Progress 8 data places the school in the top 17% of all schools nationally for two consecutive years, i.e. top 17% 2018 and within the top 15% in 2019, which on current forecast is set 
to continue in 2020 & beyond (see STP context section 9), with all subjects and groups of students performing above national average. 

• Post 16: Progress data shows a steady improvement in A Level A*-A / A*-B and in L3 BTEC qualifications, with 74% achieving Dist*-Dist in 2019. ALPS 2-3 2019.  End of KS5 Progress 
0.06 A Level & 0.47 Vocational (DfE performance tables Feb 2020). 

•  

•  

•  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

LEADERSHIP & 
MANAGEMENT 

 
OUTSTANDING 
 

 
 

QUALITY OF 
EDUCATION:  

 
GOOD to 

OUTSTANDING 
 

• Governors systematically challenge leaders.  Leaders and Governors: The Quality of Education is at least Good and Safeguarding is more than effective;  
Focus on consistently improving outcomes for all students, but especially for disadvantaged students; 
Have created a culture that enables students and staff to excel; 
Are committed unwaveringly to setting high expectations for the conduct of students and staff; 
Focus on consistently improving outcomes for all students, but especially for disadvantaged students; 
Are uncompromising in their ambition to maximise achievement across the school; 
Ensure that staff and resources, including the pupil premium & SEN funding, secure excellent outcomes. 

• Leaders have implemented a CPD programme that ensures staff reflect on and debate the way they teach. Teachers feel deeply involved in their own professional development. 

• Safeguarding procedures have been heightened to meet new Ofsted guidance and safeguarding is highly effective. Leaders, teachers and pastoral staff have created a culture of 
vigilance. Students are listened to and feel safe. Staff are trained to identify when a student may be at risk of neglect, abuse or exploitation and they report their concerns via a bespoke 
IT system. Leaders and staff work effectively with external partners to support students who are at risk or who are the subject of a multi-agency plan. 

• The relationship between staff and students is one of mutual respect.        

• The school’s actions have secured substantial improvement in progress for disadvantaged students. The school has been successful in closing the gap between their progress and that 
of other students nationally, with disadvantaged students at the school achieving as well as other students nationally.                 

• Leaders and governors set incisive performance management targets that lead to professional development and encourage, challenge and support teachers’ improvement.  

• Teaching is highly effective across the school, as evidenced by systematic, accurate quality assurance, which triangulates lesson visits, work scrutiny and progress (data) over time 

• Leaders and governors have a deep, accurate understanding of the school’s effectiveness informed by the views of students, parents and staff. 

• The broad and balanced curriculum inspires students to learn. The range of subjects and courses helps students acquire knowledge, understanding and skills in all aspects of their 
education, including the humanities and linguistic, mathematical, scientific, technical, social, physical, artistic and vocational learning. 

• SMSC and the promotion of British values are placed at the heart of the school’s work. The school is a successful community with high standards in terms of students’ outcomes but 
also in terms of their attitude to learning and behaviour within school and in the local community. The school’s SMSC/PSHE programme helps to protect students from radicalisation 
and extremism. Leaders respond swiftly where students are vulnerable to these issues. Staff are vigilant, confident & competent in challenging students’ views & encouraging debate. 

• Leaders promote equality of opportunity and diversity, so that the ethos and culture of the whole school prevents any form of direct or indirect discriminatory behaviour and leaders, 
staff and students do not tolerate prejudiced behaviour.      

• The school meets all of the criteria for a Good Quality of Education.  All groups of students achieve highly, including Disadvantaged & SEN students. In addition, the following applies: 

• The school’s Curriculum Intent & Curriculum Implementation is strong. Teachers plan lessons effectively & the majority of teachers use questioning effectively - lessons are well resourced.  

• Leaders have planned the curriculum to ensure that knowledge & skills are taught within a sequential method.  Key Stage 3 is planned over 3 years to ensure there is breadth & time to 
develop the skills to achieve and to experience success.  Key Stage 4 is planned over 2 years with some transition opportunities ‘mini choices’ in Yr9 to develop & prepare students for 
their Key Stage 4 journey and beyond.  The curriculum is formatted to ensure all students are prepared and plan for their future learning and future careers.       

• Differentiated, challenging schemes of work linked to ‘flightpaths’ ensure that subject knowledge is developed progressively and that students are constantly challenged at the 
appropriate level within the curriculum.  The Curriculum is underpinned in each subject by the school’s 4th ‘I’, being Curriculum Intervention, which supports review and recall.  

• Teachers & the school’s team of support staff identify and support any student who is falling behind & enable almost all to catch up. This is done systematically after each AOL point. 

• Teachers check students’ understanding systematically and effectively in lessons and use this to inform their teaching. 

• Teachers provide students with incisive feedback, in line with the school’s assessment policy, about what students can do to improve their knowledge, understanding and skills.  

• Students welcome this feedback, written or oral, and use it effectively to improve their learning, i.e. using their purple pen.           

• Teachers set challenging homework, in line with the school’s policy and as appropriate for the age and stage of students, but there is a recognised need to improve consistency in this 
area – which is why the homework software ‘Show My Homework’ is being developed across the school (Oct 2019).     

• Developing reading, writing, communication and maths is a priority of the school. This is supported by a whole school literacy strategy. The Year 7 catch-up fund is used to finance an 
intensive catch-up programme at KS3 to support those learners whose reading age or maths was significantly below the national average at the end of KS2. 

• Parents are provided with clear and timely information, including at KS3, on how well their child is progressing and performing in relation to the age-related standards expected. This 
assessment of learning (AOL) occurs three times per year for all students (four times in Year 11 and Post-16).        

• Parents are given guidance about how to support their child to improve, with information & revision packs distributed at ‘exam success’ and parents’ evenings or by post or email.  

• All staff are quick to challenge stereotypes and the use of derogatory language in lessons and around the school, with the appropriate sanctions & intervention applied.  

• Teachers and senior staff encourage students to try hard and recognise students’ efforts, i.e. with green stamps and ensure that they take pride in their work.  There is also a robust and 
inclusive school rewards system. Students thrive in lessons and also regularly take up opportunities to learn through the variety of extra-curricular activities on offer. 

• PSHE / SMSC programmes ensure that students celebrate diversity & are provided with a comprehensive understanding of communities beyond their immediate experience.  Developing 
students as well-rounded members of society is a priority, with the emphasis on recognising & celebrating diversity; i.e. meeting the requirements of ‘Prevent’ strategy through SMSC. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

BEHAVIOUR & 
ATTITUDES 

 
OUTSTANDING 

 

 
 

EFFECTIVENESS 
OF THE SIXTH 

FORM 
 

GOOD to 
OUTSTANDING 

 

• The school meets all of the criteria for Good in Behaviour & Attitudes.  All groups of students behave with consistently high levels of respect for others, including all groups of 
students.  Students feel safe and have positive attitudes to their education. In addition, the following applies:  Students are safe and feel safe at all times - they understand how to 
keep themselves & others safe in different situations and settings. They trust leaders to take rapid & appropriate action to resolve any concerns they have, either in or out of school.  

• Students value their education and current attendance is above the national average. No groups of students are disadvantaged by low attendance. The school has a highly effective, 
dedicated attendance officer.     

• For individuals or groups with particular needs, i.e. mid-year admissions or ‘manage move’ students from other schools, in the vast majority of cases there is sustained improvement 
in any poor behaviour previously exhibited, invariably leading to improved progress.  This is evidenced also in Sixth Form, where students make exceptional progress. 

• Students’ impeccable conduct reflects the school’s effective strategies to promote high standards of behaviour. They are polite and self-disciplined, with the small number of 
incidences of low-level disruption being swiftly, consistently and effectively dealt with through the school’s tiered system of sanctions. 

• Teachers manage behaviour for learning highly effectively with clear rules (school’s 4 Point Plan) consistently enforced and they have high expectations of all students’ attitudes to 
learning.  Students have positive attitudes to learning and are proud of their achievements and of their school. 

• Students work hard with the school to prevent all forms of bullying, including online bullying and prejudice-based bullying, by reporting any out of school incident which concerns 
them to a member of the school’s safeguarding team or pastoral staff, in the knowledge that it will be dealt with swiftly and effectively. 

• There is no ‘off rolling’ of any students and any individual leaving the school mid-education programme is rigorously followed up following the ‘no off-rolling procedure’, which 
includes tracking of student movement; case studies; ongoing commitment to careers interviews and follow up phone call evidence.   

• No student has left Sixth Form study in the past two years unless moving on to a better, more appropriate future, with any leaver being rigorously followed up using the policy. 

• The effectiveness of the Sixth Form meets all of the criteria for Good consistently.  The Curriculum Intent and Implementation is strong. In addition, the following applies:   

• The Sixth Form leadership team review the 16 to 19 provision and curriculum annually, and the team monitor the achievement of all Sixth Form students, including disadvantaged 
students as a discrete group, and intervene with students and parents rapidly to tackle underachievement. Leaders constantly monitor the quality of Post 16 teaching, learning and 
assessment as well as learners’ progress.  Students acquire high quality skills and produce work of high quality - they demonstrate highly positive attitudes and high levels of respect. 

• High quality impartial careers guidance ensures that sixth formers follow study programmes that build on their prior attainment and enable them to develop clear, ambitious and 
realistic plans for their future.  Sixth Form leavers move on to higher education, employment, training or an apprenticeship. 

• Teaching, learning and assessment support and challenge sixth formers to make sustained and substantial progress in all subjects. Teachers ensure that sixth formers know what 
they have to do next to further improve their subject grades. Teachers have had access to high quality training for the changes to Post-16 qualifications. 

• The vast majority of sixth formers gain in confidence during their two-year programme; all conduct themselves well and are almost all punctual, with those with issues in this area 
dealt with promptly and subject to effective short-term sanctions. 

• The school has a clear, systematic Programmes of Study strategy, where Sixth Form students are able to access a full PSHE / SMSC programme, which focusses on relevant material 
and encourages debate - including personal; social; well-being & employability skills and undertake quality non-qualification activities that match their interests. 

• Attendance rates are high and rates of retention in the Sixth Form are high, including from Year 11 for all groups of learners capable of Level 3 study.  Almost all sixth formers complete 
their study programmes and make substantial and sustained progress, with value added in line with or above national average in all subjects. 

• Sixth Form students have access to a range of leadership opportunities, including:  Peer Mentoring; Prefects; Head Students.  In addition, students give over two curriculum hours for 
subject volunteering, mentoring and there are ample opportunities for students to participate in work experience, both in an annual placement and on a weekly basis.  

• The school meets all of the criteria for Good in Personal Development consistently.  The school goes ‘the extra mile’ to promote the personal development and well-being of all 
learners and the Curriculum & wider work of the school support all students to develop character. In addition, the following applies:  Students have an age-appropriate understanding 
of healthy relationships and are confident in staying safe from abuse and exploitation, including online, helped by the school’s ongoing e-safety programme which forms an integral 
part of its SMSC / PSHE programme. Students discuss and debate issues in a considered way, showing respect for others’ ideas and points of view. The school celebrates diversity 
within its SMSC/PSHE programme. 

• The high quality, impartial careers guidance provided helps students to make informed choices about which courses suit their academic needs and aspirations. They are well prepared 
for the next stage of their education, employment, self-employment or training.    

• Students know how to keep themselves healthy. They can make informed choices about healthy eating, fitness and their emotional and mental well-being, helped by the school’s 
SMSC programme, science curriculum and compliant canteen service. 

• The wider curriculum offers a broad experience to ensure that students are well rounded, this is supported through the collapsed PSHE days, focussed on age related issues and 
topics.  At the heart of the school personal development programme is the school’s ethos that encourages resilience, independence & resourcefulness: Aspire; Challenge; Achieve. 

• The pastoral support team are the central spine of the school and ensure that all learners are well supported in both their learning and any social issues.  The wellbeing of our school 
community is at the heart of everything we do and the school is known for the high level of support offered to our young people, both in and out of school. 

• Equality is a key agenda for the school, giving learners the opportunity to experience a range of cultures and social issues & to be self aware regardless of their starting point in life. 
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4. DATA CONTEXT OF BOURNE ACADEMY 
  
 
 

SCHOOL CONTEXT  - NOVEMBER 2019 

Most recent Ofsted grade: GOOD Number of pupils on roll 1366 Number of pupils in Year 12 & 13 224 

Number of pupils eligible for pupil 
premium 

224 (20.7%) Number of pupils with statement 
of SEN or education, health and 
care (EHC) plan 

124 (9.1%) Prior attainment information of 
current Year 11. 
% of pupils with low (L), middle 
(M), high (H) prior attainment 
2019 Cohort in brackets. 

L: 14% (15%) 
 
M: 51% (65%) 
 
H: 30% (20%) 

Progress 8 score – 2019 – by Key Area Whole Cohort: +0.59   
                           (+0.24 2018) 
Pupil Premium: +0.29 
                            (-0.36 2018) 
Boys: +0.24 
Girls: +0.77 
SEN: -0.13 
EAL: +1.03 

Progress 8 score – by Pillar  ENG: +0.02 
MA: +0.40 
EBACC: +0.63 
OTHER: +1.07 

Progress 8 score – by P.A L: +0.36 
 
M: +0.75 
 
H: +0.27 

Progress 8 Forecast  – 2020 – by Key 
Area (Oct 18th) 

Whole Cohort: +0.55 
Pupil Premium: +0.01 
Boys: +0.33 
Girls: +0.71 
SEN: +0.52 
EAL: +1.95 

Progress 8 Forecast score – by 
Pillar (Sep 20th)  

ENG: -0.04 
MA: +0.41 
EBACC: +0.56 
OTHER: +1.05 

Progress 8 Forecast score – by 
P.A (Oct 18th) 

L: +0.41 
 
M: +0.68 
 
H: +0.40 

Post 16: Number of A Level entries 2019: 117 
 
2020: 122 
 
2021: TBC 

Post 16: Number of BTEC entries 2019: 190 
 
2020: 193 
 
2021: TBC 

Post 16: Disadvantaged pupil 
number 

13 

Post 16: A-level Value Added (2019) +0.06   (-0.08 2018) Post 16: Btec Value Added (2019) +0.47   (+0.37 2018) Post 16: Overall V.A (2018) +0.27   (+0.11 2018) 

Post 16: A-Level ALPs Score 2018: 4 
 
2019: 3 
 
2020: TBC 

Post 16: Btec ALPs Score 2018: 3 
 
2019: 2 
 
2020: TBC 

  

Overall Attendance4 – KS3 & KS4 2018-19: 95.0% 
 
2019-20: 97.5% (Jan 2019) 

Persistent Absence – KS3 & 4 2018-19: 11.9% 
 
2019-20: 6.3% (Jan 2019) 

Post 16 Attendance 
 
 

2018-19: 88.5% 
 
2019-20: 97.3% (Jan 2019) 
 



5. A LEVEL; BTEC LEVEL 3 AND GCSE & BTEC LEVEL 1 / 2 RESULTS 2019 
  
 

Time Series – Key Stage 4 
 

Whole Cohort 2016 2017 2018 2019 2020 
Results Results Results Results Y11 AOL 2 

Progress 8 Score +0.31 -0.08 +0.26 +0.59 +0.55 

Attainment 8 Score 50.98* 43.98 47.3 45.7 48.9 

% Achieving 9-4 English/Maths 66 66 63 59 71 

% Achieving 9-5 English/Maths n/a 36 37 31 40 

% Achieving Ebacc n/a 8.1 9.1 3.8 6.3 

% of Btecs at Distinction+ n/a 24.8 40.4 48.1 43.6 

Key Characteristics of Cohort 206 students 
50% boys, 50% girls 

 
Prior Attainment 

14% High, 69% Mid, 17% Low 

 

210 students 
54% boys, 46% girls 

 
Prior Attainment 

26% High, 60% Mid, 14% Low 

 

197 students 
55% boys, 45% girls 

 
Prior Attainment 

30% High, 51% Mid, 19% Low 

 

214 students 
49% boys, 51% girls 

 
Prior Attainment 

17% High, 64% Mid, 17% Low 

 

224 students 
41% boys, 59% girls 

 
Prior Attainment 

31% High, 53% Mid, 16% Low 

 

 

Disadvantaged 2016 2017 2018 2019 2020 
Results Results Results Results Y11 AOL 2 

Progress 8 Score +0.33 -0.5 -0.4 +0.29 +0.01 

Attainment 8 Score 49.45 38 32.72 41.4 41.0 

% Achieving 9-4 English/Maths 57 47 42 52 55 

% Achieving 9-5 English/Maths n/a 28 16 18 18 

% Achieving Ebacc n/a 5 0 0 2 

% of Btecs at Distinction+ n/a 16.3 29.2 30.1 27.5 

Key Characteristics of Cohort 47 students 
64% boys, 36% girls 

 
Prior Attainment 

13% High, 72% Mid, 15% Low 

 

49 students 
53% boys, 47% girls 

 
Prior Attainment 

20% High, 60% Mid, 20% Low 

 

61 students 
61% boys, 39% girls 

 
Prior Attainment 

27% High, 60% Mid, 13% Low 

 

39 students 
50% boys, 50% girls 

 
Prior Attainment 

15% High, 54% Mid, 28% Low 

 

50 students 
42% boys, 58% girls 

 
Prior Attainment 

20% High, 53% Mid, 27% Low 

 
 

Overall results show a continued trend of improvement, particularly with the BTEC qualifications and ‘disadvantaged’ students as strategy becomes embedded. Figure was still a little down on 
what was forecast at AOL4 for 2 main reasons: 

1. The re-setting of grade boundaries for the Tech Awards. This cost us approximately 100 grades across 3 subjects and will have impacted on the overall Progress Score. 
2. English results were lower than forecast, particularly at the 5+. The department has strategies to improve – however these results are also the subject of an official complaint with the 

exam board supported by teaching unions – returned scripts show no consistency of marking and the rank order is completely wrong. 



Time Series Key Stage 5 

  2018 2019 2020 2020 
 Results Results Y13 AOL1 Forecast Y12 AS Results 

A
c
a
d

e
m

ic
 

A* - A Percentage 13 14 23 (18) 15 

A* - B Percentage 38 39 64 (69) 44 

A* - C Percentage 74 74 94 (96) 
74 

Avg Points / Entry 31.86 31.5 38.1 (38.4) 32.5 

Expressed As A Grade C+ C B- (B) 
C+ 

Key Characteristics of Cohort 

99 Students in Year 
Group 

49 Boys 50 Girls 
 

83 Students took at 
least 1 A-Level.  

 
161 A-Level Entries 

 
74 Students took at 

least 1 Btec 
 

119 Btec Entries 

99 Students in Year 
Group 

41 Boys 58 Girls 
 

76 students took at 
least 1 A-Level 

 
117 A-Level Entries 

 
74 Students took at 

least 1 Btec 
 

189 Btec Entries 

99 Students in Year Group 
41 Boys 58 Girls 

 
 70 Students taking at least 1 A-Level.  

 
133 A-Level Entries 

 
97 Students taking at least 1 Btec 

 
193 Btec Entries 

A
p

p
li
e
d

 

D* Percentage 4 15 11 (5) NA 

D* - D Percentage 60 74 66 (57) 
NA 

D* - M Percentage 98 98 98 (98) 
NA 

Avg Points / Entry 31.4 34.6 33.0 (31.0) 
NA 

Expressed As A Grade D- D D- (D-) 
NA 

 

 

1. Btec results were very much in line with forecasts and show a marked improvement on 2018 results. Average points per entry has increased significantly from 31.4 to 34.4.  

 

2. At A-level the results were very much in line with the forecasts. What was particularly pleasing was the progression from AS to A2 with 44% of all grades achieved in Year 13 higher than 

that achieved in Year 12. Students have benefitted from the experience of sitting the AS exams. 

 

 



Subject Summary – Key Stage 4 
 

 
 
 
 
It was very pleasing to see that every element of Progress 8 (maths, English, Ebacc, Other) all improved from 2018 and contributed significantly to the overall Progress 8 score. Although Art 3D 
underperformed this course has now been discontinued. Both GCSE and Btecs made very good progress. 
 
Please note that the progress figures in the table above are provisional and will be updated when the provisional performance tables are published – For instance maths progress above is 0.3, 
but the figure on the tables checking site is 0.40. 4Matrix will amend their calculations when the national data is published. This will see all subjects achieving above what is listed, although it is 
still useful for comparison. 
 
 
 
 



Key Stage 5 – ALPS A-Level Summary     Key Stage 5 – A-Level ALPs Subject Summary 
 

 
 

   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The overall ALPs T-Score score has improved to a 3, from a 4 in the last two years.



Key Stage 5 – BTEC ALPs Summary      Key Stage 5 – Btec Subject Summary 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
The vocational subjects have performed very well again with the overall Quality Indicator at 1.17.  
 
Although the Music Btec course does not count towards the school figures it remains the most appropriate course for the students. 
 
 
 
 
 
 
 



6. CURRICULUM INTENT / VISION 
  
] 

BOURNE ACADEMY– CURRICULUM INTENT / VISION 
 

ASPIRE – CHALLENGE – ACHIEVE 
 

The Bourne Academy curriculum is under constant review. We make changes to what students learn across school and within subje cts based on their feedback, progress and aspirations. 
We are immensely proud of the outcomes our students achieve through our curriculum, including their exceptional GCSE results in the core, EBacc subjects, in the technical and vocational 
areas and in becoming independent, hardworking and caring young people. We believe that, without exception, our students have individual talents and abilities and are committed to 
providing a curriculum which is broad, rich and balanced in order to meet the needs of all. We value every curriculum subject area and students are encouraged to pursue a range of subjects 
reflecting their own interests and aspirations. This range is appropriate to age and ability ensuring students have the opportunity to learn and make the best progress possible, with the 
‘Curriculum Journey’ in each subject covering the content of the National Curriculum and puts high cha llenge, enjoyment and breadth of experience at the heart of learning.  

Our curriculum firmly underpins the Trust’s vision for a high performing non-selective school located within a selective area of education which aspires to be ‘Outstanding’ and the current 
curriculum is the next step on our journey towards this curriculum intent / vision:  

• Key Stage 3 aims to provide a secure foundation and subsequent extension of prior knowledge, skills and understanding before broadening out into an ambitious and varied curriculum 
through our Year 8 ‘Choices’ programme. 
 

• At Key Stage 4 and 5, we are unique within the local area for offering a specialised mix of academic, technical and vocational subjects.  Whether at Post-16 or Post-18, students at all 
levels are supported for their next stage of education, employment or training. 

 

‘Bourne Academy aims to provide a high-quality education which enriches students’ ambition and love of learning and equips them with the skills, knowledge and cultu ral capital they 
need to access aspirational Post-16 & Post-18 pathways and meet the responsibilities and experiences of later life ’. 
 

In determining the Trust’s vision for an outstanding curriculum we identified 5 strands of the curriculum: These five strands  of the curriculum reflect our belief the curriculum is far more 
than just a student’s experiences within lessons, but is far more holistic, reflecting the entire sum of their experiences wi thin their school life. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

. 

Underpinning these curriculum strands is CURRICULUM INTERVENTION, 
which is a crucial part in our ambition for all students at Bourne Academy 
to Aspire, Challenge and Achieve; in doing so to be resilient, lifelong 
learners, responsible citizens and prepared for the future.  Students’ growth 
in these areas is developed across all aspects of their school experience: the 
formal curriculum, that matches and exceeds the ambition of the national 
curriculum, the wider curriculum and the ‘hidden curriculum’.  

This means that our curriculum in every subject and beyond is planned to 
ensure students leave with exceptional outcomes, both in their 
examinations and in their personal development. We ask every child to 
strive for personal excellence as well as leaving with the right qualifications 
to prepare them for the next stage. 

The Trust’s overall vision based on these 5 strands of curriculum is 
summarised in the diagram shown to the left. 

 



We are very proud of the fact that students can follow an English Baccalaureate (EBacc) curriculum (Maths, English, Science, Humanities and Languages) to GCSE, however we place equally 
high value on the contribution that creative, vocational and technical learning areas also makes to every child’s development  and our approach is for every student to follow their own 
pathway, based on strong careers advice and high aspiration for all learners.  
 

Less than 1% of our students go on to be not in education, employment or training (NEET). Our EBacc Average Points Score was 3.61 this year. 
 

You can read more about how the curriculum is organised in each school year on the Curriculum Implementation pages. For a more detailed overview of  the knowledge and skills taught 
in each discipline, please see the individual subject pages.  
 
Beyond the Classroom: We aim to open the door to a wide range of experiences. All subjects provide additional learning contexts including; annual school productio ns, art events, 
careers fairs and high-performing sports teams in the majority of disciplines. You can find out about these on these on the subject pages and website home page. 
 
For any more information about our Curriculum, please contact Mr Tom Martin, Executive Deputy Headteacher:  MartinT@bourneacdemy.org 
 

ASPIRE – CHALLENGE – ACHIEVE 
 

At Bourne Academy we encourage students to aspire, embrace challenge and retain the knowledge, understanding and skills to ‘Achieve’, in doing so to be resilient, lifelong learners, 
responsible citizens and prepared for the future. Reflecting this, our curriculum can be summarised by: 
 

• A cademic: A curriculum that has a broad range of subjects, is challenging, accessible and inclusive for all, balanced with a range of enrichment and extra-curricular opportunities. A key 

aspect is the systematic approach to the teaching and promotion of literacy and numeracy across the curriculum to ensure that students have essential life skills, are literate & numerate, 

as well as being digitally literate, finically literate.  

• C hoice: Our students’ abilities are diverse and they have many talents. It is extremely important that we enable them to have wide-ranging positive learning experiences and maximise 

future opportunities. 

• H igh Standards: Ambitious programmes of study ensure that our students achieve their potential in national examinations and for all students to aspire to the best future education, 

employment or training for their individual pathway and have an understanding of how to get there, including exploring and researching the jobs and industries they are interested in 

and developing the skills and qualities that are required to progress to their next stages. 

• I ntelligent Assessment: Assessment is used not solely for summative judgement but to also inform teaching and ensure continuity and progression between Key Stages, with forensic 

marking by teachers to support students learning and key curriculum intervention. 

• E quipped: A coherent programme of personal, health, social, careers and economic education that ensures students are exposed to the experiences and opportunities they need to 

succeed and lead a healthy lifestyle in the wider community. 

• V alues: Promotion of high quality behaviour, both outside of lessons and behaviour for learning, with students valuing equality and diversity, demonstrating the mutual respect and 

understanding of those with different cultures, faiths and beliefs thus mirroring the fundamental British values of democracy, the rule of law, high standards of behaviour and individual 

liberty (paying particular regard to the Equalities Act, 2010). 

• E steem: Belief in and building of students’ wellbeing to develop confident, resilient and independent learners who can be proud of their achievements.  Learners who are organised 

and independent, take pride in their work and develop their cultural capital and appreciation of culture and society beyond their own experience and learners who value how to maintain 

healthy relationships with others, have an understanding of how to look after their mental and physical health and wellbeing.  

mailto:MartinT@bourneacdemy.org


THE FORMAL, NATIONAL AND LOCAL CURRICULUM 
 
The formal curriculum defines our curriculum in terms of lesson structure. Our aim is to provide meaningful breadth and balance of curriculum.  

 
We are committed to ensuring that our curriculum matches (and exceeds) the ambition of the national 
curriculum in that it is: 

• a curriculum that is ambitious for all pupils 

• a curriculum that is coherently planned and sequenced 

• a curriculum that is successfully adapted, designed and developed for pupils with SEND 

• a curriculum that is broad and balanced for all pupils 

We have achieved this breadth of study at Key Stage 3 through looking at the seven educational aspects of 
the formal curriculum. 

 

KEY STAGE 3 CURRICULUM 
 
 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Key Stage 3 curriculum serves a clear purpose in every subject at Bourne 
Academy. The Curriculum Journey in each subject covers the content of the 
National Curriculum and puts high challenge, enjoyment and breadth of 
experience at the heart of learning. The learning from primary school is built 
upon and not repeated, and knowledge and skills are developed to prepare 
students for the next stage. You can see these journeys on the pages for 
each subject. 
 

We are ambitious for all of our students, therefore they all study every 
subject regardless of ability. In Year 9 we do maximise the balance of 
subjects by allowing students to focus on two areas of aptitude whilst 
maintaining a large core of subjects including geography, history and 
languages for all. 
 

Class groups are organised into three ‘bands’ promoting higher 
expectations for all groups.  Although the timetable is structured in ability 
bands a key feature of Bourne Academy is that students are not restricted by 
this and movement between teaching groups and bands is common, based on 
thorough assessment of progress. It is also important that we recognise 
students come to us with many different strengths and are not placed into the 
same teaching groups for all subjects. 
 

Encouraging students to lead active and healthy lifestyles is very important to 
us. To this end as students rotate through the DT disciplines they cover Food 
both as a practical unit and a theoretical unit. The third DT discipline is a 
Graphic Design unit. 
 



The balance of subjects can be seen in the weekly distribution of lessons below:  
 

 
 
 

 
 
 
 
 
 

YEAR 7 YEAR 8 

YEAR 9 



KEY STAGE 4 CURRICULUM 
 

Key Stage 4: Local Curriculum 

In Year 10 and 11 students are now studying for their final qualification subjects. Through the Options process, we meet the statutory national requirements and aim to provide a more 
bespoke curriculum for Year 10 and 11 study. For us, this means giving our students as much choice and flexibility as possible, whilst ensuring they follow examination courses that lead 
to positive outcomes and give them access to aspirational Post-16 opportunities at the correct level. We have paid particular regard to the local community, jobs market and further 
education opportunities to develop a local curriculum offer with a broad range of GCSE and vocational qualifications availabl e. This local offer has ensured progression onto further 
education and beyond into successful careers for many students. 

Students choose up to four Options subjects, in addition to English Language and Literature, Maths, Science (Combined or Trip le) and a Humanities subject. Students are encouraged to 
continue to achieve the English Baccalaureate however, some students decide to follow other creative, technical or vocational qualifications and follow an alterna tive pathway to the 
EBacc, which is designed to bridge the gap into future study or employment upon leaving Bourne Academy.  

Our values in designing our Key Stage 4 curriculum are: 
 

• The belief that student choice should be maximised. Students at Bourne Academy choose 4 subjects which is quite rare in education now. We believe that in order to reflect the diversity 
of talents that our students demonstrate the choices they have should be as wide as possible. 
 

• Vocational subjects, including the creative and technical subjects are the equal of academic subjects. We encourage (but do not insist upon) as many students as possible to study a 
vocational subject.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

In addition to their assessed curriculum, students’ physical, 
religious, moral and spiritual education continues in core SMSC / 
PSHE sessions and PE lessons.  At Key Stage 4 PSHE continues to be 
delivered through our daily SMSC programme delivered by tutors. This 
is supplemented by special PSHE days. 

Additionally, in Year 11, students benefit from the addition of an 
offered “Period 6” curriculum intervention at the end of each day. 
This provides a vital opportunity for intervention in the subjects 
where they require more support. 

 



CURRICULUM SUPPORT & INTERVENTION 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

We are highly ambitious for all of our pupils. 
 
 
In order to help students to successfully access and 
enhance the formal curriculum to meet individual needs 
we provide ‘wrap-around’ support. 
 
The aim is that all students: 
 

• Have high aspirations 

• Are challenged 

• Achieve 
 
This is delivered through high quality teaching and 
outstanding support. All students are tracked 
throughout their school life and receive appropriate 
interventions. However certain key groups of students 
will benefit from additional strategies of support. 
 



THE WIDER CURRICULUM AND ‘HIDDEN’ CURRICULUM 
 

 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 

Our commitment and belief is that all students, regardless of 
background or academic ability should be exposed to a wide 
range of experiences and have many and varied opportunities 
open to them to allow them to develop into well rounded 
young adults with curious minds, a passion for their own 
interests, and are both socially and culturally aware. 
 

To this end Bourne Academy provides a wide range of 
activities, trips and other opportunities that support every 
aspect of the wider curriculum. 
 
These are grouped into six categories: 
 

• Community, Charity & Social Awareness 

• Science & Technology 

• Duke of Edinburgh 

• Cultural 

• Physical 

• Creative Arts 
 

The ‘Hidden’ Curriculum: We recognise that a large part of a student’s experience in school takes place in the ‘gaps’ between  formal learning and in the interactions with both staff and 
fellow students. We promote high standards of behavior, mutual respect, excellent attendance and punctuality, mutual respect. These values are built and fostered through our interactions 
with students, a focus on consistency of standards (such as the four-point behavior plan), assemblies, tutorial periods, the way in which we provide feedback in a supportive manner and 
encourage aspiration, the high value that we place on rewarding students (reward trips, super prize draws, aspire challenge etc.). In short, we recognise that every interaction that we have 
with students is a part of their ‘curriculum’ and as such needs to fit into our core vision of Aspire, Challenge and Achieve. 
 



BOURNE ACADEMY– THE 4 ‘I’s 
 

 

1. CURRIUCLUM INTENT 
2. CURRICULUM IMPLEMENTATION 

3. CURRIUCLUM IMPACT 
 

Underpinned by: 4.   CURRICULUM INTERVENTION 
 
At Bourne Academy, it is important to note that in addition to the 3 ‘I’s identified to meet the needs of the new National Agenda, we have identified a 4th ‘I’, being Curriculum Intervention, 
which we see as being necessary to underpin our Curriculum Intent / Vision.  Rather than identify key lines of enquiry for improvement, our term is one of identifying curriculum 
intervention, which is shared in the School Transformation Plan (STP); Department Transformation Plans (DTP) and in the Assessment Policy, i.e. particularly linked to the school our 
‘Forensic Marking with (sample) Key Intervention’ strategy, which recognises the needs of our learners whilst supporting a reduction in workload for our teachers.  
 

 

1.  CURRICULUM 
INTENT

3.  CURRICULUM 
IMPACT

2.  CURRICULUM 
IMPLEMENTATION

4. 
CURRICULUM 

INTERVENTION 



CURRICULUM IMPLEMENTATION INFORMATION 
 
Curriculum Implementation – Structure of Long Term Learning 
 
 

The whole school approach below sets out how all units of work across the school will be delivered. Teaching in all subjects is designed to help learners embed knowledge into 
their long term memory and to know how new knowledge links into larger concepts. Within this framework we recognise that all subjects are different and the ways in which subject 
disciplines are learnt will differ.  
 
 
 

 
 
 

•The first lesson of each new unit reviews key 
concepts/topics that have been taught before 
(extending to starters of subsequent lessons).

•Activities to assess prior knowledge and 
inform teaching of the unit.

•Prepares students to build on existing 
knowledge and integrate new knowledge

Stage 1: 
Links to 

Prior 
Learning

•Use a variety of assessment styles, mainly low-
stakes.

•Check learners understanding systematically.

•Identify misconceptions accurately and 
provide clear, direct feedback.

•New knowledge (components) integrated into 
larger concepts (composite)

Stage 2: 
Intelligent 

Assessment 
& Delivery

•A 'complex assessment' at the end of a 
unit/module designed to help students embed 
and use knowledge fluently.

•Explicit links to other curriculum areas (this 
can be within the same subject discipline or 
across subjects inc SMSC, PHSE & Careers).

•Planned recall opportunites - how & when will 
students have the opportunities to revisit this 
knowledge?

Stage 3: 
Integrating 
Knowledge

Long- Term 
Scheme of 

Work 
 

Learning sequenced in 
a coherent way. 

Learning objectives 
over time. 

Assessment that 
informs teaching. 

 

Stage 1 - 3 
Implementation 

Underpinned by 4th ‘I’ 
 
 

CURRICULUM 
INTERVENTION 



SLATrust DEEP DIVES 
 
 
 

CURRICULUM INTENT / CONTEXT:   Leaders will gather evidence according to the below plan, working with Head of Departments (HOD); teachers and students.  The Department 

Transformation Plan (DTP) will be the starting point to gather evidence and leaders will also collect additional evidence to identify whether or not the 
strengths and weaknesses observed during the Deep Dives are systematic.  

  
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

  

SENIOR LEADERS

Curriuclum Intent.  
Undersatnding of 

IMPLEMENTATION & 
IMPACT

HOD LEADERS

Long and medium term 
thinking & planning.  Rationale 

for content choices and 
sequecncing 

LESSON VISITS 

Evaluate where a lesson sits 
in a sequence and 
leaders/teachers 

understanding of this

WORK SCRUTINIES

... of students in observed 
classes - where possible 
with teachrs / leaders 

TEACHERS

Understand how the 
curriculum informs their 
choices about content 

and sequencing 

STUDENTS

From observed lesson 
visits.  How well do 
students build on 

schemes, sequencing 
and recall learning

CONNECTING EVIDENCE 
… to reach a judgement in order to form a view of the quality of 

education  

BRINGING IT ALL TOGETHER: 

CURRICULUM 
INTERVENTION 

 



7. SCHOOL TRANSFORMATION PRIORITIES (STP) 2019-2020 
  

 

OUR VISION - ASPIRE / CHALLENGE / ACHIEVE 

Bourne Academy aims to provide an exceptional quality education which enriches students’ ambition and love of learning and eq uips them with the skills, knowledge and cultural 

capital they need to access aspirational Post-16 & Post-18 pathways, meet the responsibilities and experiences of later life and to Aspire / Challenge / Achieve. 
 

TARGET:  TARGET:  TARGET:  TARGET:  TARGET: 

A.  LEADERSHIP & MANAGEMENT B.  QUALITY OF EDUCATION C. BEHAVIOUR & ATTITUDES D.   PERSONAL DEVELOPMENT  E.  OVERALL EFFECTIVNESS  

 

 

STRATEGIC OBJECTIVE IN BRIEF:  STRATEGIC OBJECTIVE IN BRIEF:  STRATEGIC OBJECTIVE IN BRIEF:  STRATEGIC OBJECTIVE IN BRIEF:  STRATEGIC OBJECTIVE IN BRIEF: 

To improve the KS3 Curriculum - 

(whilst keeping the End of KS4 

P8 Score so that the school 

remains above national average) 

 

Encourage an increase in EBacc 

student participation, whilst 

continuing to support ‘individual 

student choice’   

 

Develop & train staff 

appropriate to their career stage 

 

Sensible focus on reduction in 

workload that is sustainable 

 

Continue to build links with the 

SLAT schools - ‘twinning’ to 

share good practice 

 

Continue to develop E-Learning 

technology - including via Show 

My Homework & new website  

 

Review SLATrust capacity & 

expansion  - including Governor 

recruitment 

Further develop dept. approach to 
curriculum implementation & 
intervention (4th ‘I’) to further 
embed learning automaticity  

 
Further embed new T&L quality 
assurance processes - i.e. Deep 

Dives; lesson visits; work scrutiny 

 
Support teachers to deliver 

lessons that stretch and challenge 

 
Assessment:  Embed amended 
policy to include low; mid; high 

stakes & ‘Forensic Marking 
Samples’ 

 
Further embed reading & literacy 

strategy - promoting reading, 
extended writing & greater vocab 

acquisition 

 
Embed the intervention planned 

for students to build 
independence; resilience; 

resourcefulness 

Improving aspiration:  Improve 
quality of homework & 

independent learning tasks 
 

 

Revisit & further develop 

student Reward systems 

 

 

Implement additional systems to 

gauge student voice regularly  

 

 

Further develop the Behaviour 

for Learning strategy  

 
 

Further develop the PSHE / SMSC 
tutorial programme 

 
 

Further strengthen Post 16 
Programmes of Study to 

encourage greater opportunities 
for debate 

 
 

Further promotion of wellbeing 
and positive mental health 

 
 

Continue to raise aspirations 
through our improved careers 

provision 
 
 

Further embedding the school’s 
Disadvantaged Strategy 

 
 
 
 
 

 Curriculum Impact:  To meet the 
cohort context needs outlined in 

STP Section 9  
 
 

Department Deep Dive 
Inspections: 

Initial ‘looks’: 
English / Maths / Science 
Geography / History / RE  

Vocational BTECs 
Other 

 
 

Embed strategies for increased 
focus & greater challenge for: 

 
SEN 
Boys 

Most Able 
Disadvantaged 

Inspiring Girls to Achieve 



KEY STP PRIORITIES IN DETAIL 2019-20:     

 

A.    LEADERSHIP & MANAGEMENT: 
 

i. To improve the KS3 Curriculum: Reviewing curriculum intent to ascertain if improvements can be made, whilst keeping P8 above national average (i.e. increased MFL & EBacc participation) 

ii. Develop / train staff appropriate to individual career stages & to encourage greater depth in key whole school areas (succession planning) whilst supporting a high focus on reduction in workload. 

iii. Continue to build links with each of the SLAT schools and with other organisations, such as PiXL, to develop and share good practice. 

iv. Continue to develop E-Learning technology & the new school website, to improve learning opportunities & so that all students can feel an ever-increasing sense of pride for their school.  

v. Review the current Trust capacity - continuing to explore the routes for expansion of the Trust as the school continues to grow and increase Governor capacity via further recruitment. 
 

B.    QUALITY OF EDUCATION: 
 

i. Look for necessary amendments to the department approach to curriculum implementation to ascertain if improvements can be made - i.e. linked to assessment; delivery – 4th ‘I’ INTERVENTION 
NB: With any refinements to Curriculum Intent using National Curriculum Benchmarks and a focus on Year 7 to 13 sequencing of learning and automaticity.  

ii. Continue to strengthen the school’s approach to delivering & quality assuring teaching & learning - i.e. through the new approach to ‘Department Deep Dives’ (lesson visits / work scrutiny). 

iii. Support teachers to deliver lessons which challenge, stretch & support students appropriately KS3; KS4 & Post-16, with a particular focus on more able students with high prior attainment & Boys. 

iv. Embed amended assessment policy to adapt the way KS3/KS4/Post-16 students receive feedback on their work–link to Forensic Marking (samples) with INTERVENTION to improve understanding 

v. Continue to develop the ‘promotion of reading’ and literacy strategy - including specifically a focus on reading skills and vocabulary acquisition at KS3 - with a particular focus on BOYS reading. 

vi. Ensure students (and parents) have appropriate strategies (INTERVENTION) to develop/improve the resilience to meet the needs of the current A Level; BTEC L3; GCSE & BTEC L1/2 qualifications.  
 

C.    BEHAVIOUR & ATTITUDES: 
 

i. Improve the quality of homework & independent work so that it offers all students an appropriate level of challenge and address the ‘improving aspiration’ needs for our learners - (i.e. via SMH)  

ii. Continue to review and develop our systems to celebrate positive achievement - i.e. via our reward systems and student leadership opportunities at KS3; KS4 & Post-16. 

iii. Develop systems to gauge student voice, by providing more opportunities to gather student feedback, particularly regarding teaching & learning / behaviour for learning. 

iv. Behaviour for Learning Strategy: Revisit the behaviour policy with a particular focus on the small number of low-level persistent behaviour issues that impact on learning in the classroom. 
 

D.    PERSONAL DEVELOPMENT: 
 

i. Develop the tutorial programme at KS3 & KS4 to ensure consistency of approach and relevance of PHSE / SMSC topics – i.e. a particular focus on areas of need mapped to local safeguarding need. 

ii. To continue to strengthen programmes of study for Post 16 students to encourage greater debate and ensure relevance of age related Careers, PHSE / SMSC topics and raising aspiration. 

iii. Deliver a whole school strategy to promote wellbeing and ensure students have positive mental health support - including continued focus on social media and issues in & out of school. 

iv. Continue to develop and embed the school Careers Strategy, linked to local employment needs, with focus on the Government’s new Careers Strategy guidance - The Gatsby Benchmark. 

v. Further embedding the Disadvantaged First Strategy to maintain the positive PPI Progress Score at the end of KS4 and review to make any necessary improvements. 
 

E.  OVERALL EFFECTIVENESS: 
 

i. Curriculum Impact:  To meet our A Level; BTEC Level 3; GCSE; BTEC 1/2 targets published in Section 9 of the full SDP - (i.e. maintaining our end of KS4 Progress 8 score and Post-16 Progress score). 

ii. Deep Dives:  Scrutiny of identified departments at Post-16 (Level 3 BTEC / A Level) and KS4 (GCSE / Level 1 /2 BTEC) to drive an improvement in results. 

iii. Focus on greater challenge for particular groups of students in order for them to achieve more; 1. Disadvantaged; 2. More Able Strategy, 3. Boys Strategy, 4. Inspiring Girls Strategy, 5. SEN.  



9.  CONTEXTS OF COHORTS 2019-2023 
  

 

 

Our cohorts have been very varied from one year to the next. This is affected by the 11+ system and recently the expansion of the local grammar school. The 2019 cohort were academically by 

far the weakest cohort that we have had in recent years. The 2020 cohort is one of the best academically that we have had. These variations in context of each cohort need to be taken into 

account when looking at whole school figures and also by department level and leadership level when planning. In lower years the size of the cohorts has increased as we have been asked to 

change our PAN to 250. The ability profile of the lower year groups is increasing as fewer local children choose to go to the grammar school. 

 

As yet there is no national definition of ‘high/middle/low’ prior attainment for students who have sat standardized KS2 scores so in order to compare year groups I shall use forecasts from FFT 

– all estimates are taken at FFT20. 

 

 

 2019 Cohort 2020 Cohort 2021 Cohort 2022 Cohort 2023 Cohort 

Key Stage 2 Average 

Point Score 
27.0 27.9 100.2 102.6 103.1 

Attainment 8 estimate 4.6 5.0 4.7 4.9 4.8 

% of students achieving 

5+ GCSEs at grade 7-9 
9 16 12 14 14 

% of students achieving 

4+ in English & Maths 
63 70 66 71 70 

% of students achieving 

4+ in English & Maths 
36 46 41 46 45 

Context of the Year Group 

214 students 

49% boys, 51% girls 

18% PPI 

222 students 

41% boys, 59% girls 

22% PPI 

221 students 

49% boys, 51% girls 

29% PPI 

225 students 

53% boys, 47% girls 

24% PPI 

251 students 

50% boys, 50% girls 

24% PPI 

 

 


